
 

Lesson Topic: Lesson 1: Introduction of Secondary Characters  Grade level: 3 Length of lesson: 45 min 

Desired Results 

State Content Standard(s): 

• 3.RL.2.1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the 
basis for the answers. 

• 3.RL.2.3 Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions 
contribute to the plot. 

• 3.SL.2.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) on 
grade-appropriate topics and texts, building on others’ ideas and expressing personal ideas clearly. 

Central Focus: 
Students will practice the essential literacy skill of 
analysis by connecting the storylines of the main 
character and secondary characters, examining 
portions of the text that provide context clues about 
the characters’ relationships, and unpacking the 
interactions between the characters, and the results 
of their interactions on the story as a whole. 

Essential Question(s): 

• How do the secondary characters in Hooway for 
Wodney Wat impact the storyline? 

• How do relationships develop and change through 
the course of a story? 

  

Student objectives (outcomes): 
Students will be able to: 

• Draw conclusions on the overall impact of a secondary character’s impact on a main character’s development 

• Investigate the changing relationship between a main character and the secondary characters within a story 

Assessment Evidence 

Performance Task(s): 

• Students will depict their stances on character 
development through a whole-class activity 
“spectrum of agreement” 

• Students will debate their points during the class 
activity with evidence from the text  

Other Evidence: 

• The teacher will observe students’ discussions and 
thoughts during ‘turn and talk’ moments, followed by 
a number of students sharing their thoughts with the 
class 

Learning Plan 

Learning Activities: 

• Teacher read-aloud: Hooway for Wodney Wat  by Helen Lester. 

• Stop at page 7 and state: “Think about how Rodney’s classmates are impacting his feelings and actions” 

• Stop at page 19 and state: “How is Camilla impacting Rodney, his actions, and the storyline? Think about 
it.” 

• Stop on page 29 and state: “Now ask yourself how Camilla is impacting Rodney and his feelings and 
actions at this point in the story.” 

• Class discussion on Hooway for Wodney Wat 

• Ask: Who were the other characters in the book besides Rodney Rat? 

• Turn and talk: In the first part of the book, before Camilla arrived, what did you notice about Rodney and 
his classmates? How did Rodney feel? How did you know this- did you use context clues? 

• Have 2-3 students share out their thoughts with the class 

• Ask: How do you think Rodney felt about Camilla when she first showed up at school? What makes you 
say that? What else did you notice about Camilla? 

• Have 2-3 students share out their thoughts with the class 

• Turn and talk: How did Rodney’s relationship and views concerning Camilla change? How? 

• Have 2-3 students share out their thoughts with the class 

• Ask: Did Rodney’s relationship change from the beginning of the book to the end of the book? 

• Close to your chest, thumbs up for ‘yes,’ thumbs down for ‘no,’ thumb in the middle for ‘I’m not 
sure’ 

• Have one student who replied ‘yes’ share their rationale 

• Have one student who replied ‘no’ share their rationale 

• ‘Spectrum of Agreement’ activity 



• Teacher explain activity: Students will line up along the long wall of the classroom and be asked to walk to 
the area of the classroom that represents their feelings on the statements, with the middle of the 
classroom representing a place for students who are unsure how they feel regarding the statements.  

• Teacher will model the activity while students watch: The teacher will state “At the beginning of the 
book, Rodney feels __________ by his peers. Stay at the back wall if you agree with the words ‘left out,’ 
walk in a straight line to the whiteboard if you agree with the word ‘accepted.’ If you are unsure or think 
that he feels somewhere in between the two, you are able to stand in the area between the two words to 
show your thoughts- maybe a little more to the ‘left out’ side or to the ‘accepted’ side.” 

• Introduce activity expectations:  

• We go to the place that represents our thinking, not our friends’ thinking. There is no right 
answer to these questions- everyone reads and understands stories differently. 

• This is a silent activity, we will not share our thoughts or viewpoints on the questions unless you 
are asked to give your thoughts.  

• No running. I will give you enough time to think about the question and walk to the place that 
represents your thoughts.  

• Wait until I read everything and given the ‘okay’ to walk before moving places 

• Make room for everyone. You don’t all have to be stuck to a wall, you can just be in the general 
area that represents your thinking.  

• If you agree with someone, remember to use our “I agree” hand signal instead of shouting out.  

• If we are unable to follow these expectations, we will sit back at the carpet and have a normal 
discussion instead 

• Line students up against the back wall and ask students to move to their place that represents their 
thinking: 

• Statement 1: 

• Rodney and the students’ perception of Camilla did not change throughout the story 

• Rodney and the students’ perception of Camilla changed throughout the story 

• Have students from both points explain their thinking 

• Statement 2: 

• If Camilla didn’t appear in the story, Rodney would have felt the same at the end 

• Camilla changed how Rodney acted and felt through the story 

• Have students from both points explain their thinking 

• Statement 3:  

• Camilla had an overall negative impact on Rodney 

• Camilla had an overall positive impact on Rodney 

• Have students from both points explain their thinking 

• Ask students the question again after hearing others’ thinking and have them 
move again to see if their thinking changed at all after hearing various evidence 
from their peers 

• Meet back at the front carpet with students to have a follow-up discussion 

• State: “We agreed that Camilla changed the course of the story and had an impact on Rodney” 

• Introduce terms: 

• Rodney was our main character in this book. The story followed Rodney and his 
development through a period of time.  

• Camilla and the classmates were our secondary characters in this book. Their 
actions and presence impacted our main character and how they acted and felt 
through the course of the story. Many times, the presence of a secondary 
character impacts how the story plays out as a whole.  

• We have secondary characters in our own lives. Think about your 
parents, siblings, and friends. They impact how you live your daily life 
and what you choose to do or how you feel.  

• We are going to dive deeper with secondary characters this week, so 
continue to think about the characters in Because of Winn Dixie and in 
your book club books that are impacting your main character, as well as 
the secondary characters in your own lives.  



Resources and Materials: 

• Hooway for Wodney Wat  by Helen Lester 

Required Accommodations/Modifications: 
There are no required modifications for this group of students.  

Additional Modifications for Individual Students: 
If individual students are struggling with processing the text or the implications of secondary characters, the 
teacher will notice by informal observation of student activity, and will provide more descriptive wording in the 
asking of the activity questions, such as: 

• Camilla embarrassing herself had a positive impact on Rodney or a negative impact on Rodney 

• Rodney and the other students were still scared of Camilla at the end of the story or were not scared of 
her by the end of the story 

• Camilla changed the course of the story when she started embarrassing herself or Camilla embarrassing 
herself did not change the course of the story 

 

Extending the Lesson 
If the lesson finishes ahead of schedule, students will be asked to turn and talk about the secondary characters 
they have in their own lives, and which of those characters have impacted them that day. The teacher will begin 
by sharing her own example, and then will allow the class to share out different examples of secondary characters 
they have encountered that day.  

 
Adapted from Understanding by Design, Expanded 2nd Edition (2005) by Grant Wiggins and Jay McTighe, Association for Supervision and Curriculum 
Development. 
 



 

Lesson Topic: Lesson 2: Noticing Secondary Characters in Because of Winn Dixie  Grade level: 3 Length of lesson: 90 min 

Desired Results 

State Content Standard(s): 

• 3.RL.2.1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the 
basis for the answers. 

• 3.RL.2.3 Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions 
contribute to the plot. 

• 3.SL.2.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) on 
grade-appropriate topics and texts, building on others’ ideas and expressing personal ideas clearly. 

Central Focus: 
Students will practice the essential literacy skill of 
analysis by connecting the storylines of the main 
character and secondary characters, examining portions 
of the text that provide context clues about the 
characters’ relationships, and unpacking the interactions 
between the characters, and the results of their 
interactions on the story as a whole. 

Essential Question(s): 

• What role(s) do secondary characters play in a main 
character’s story?  

• How do relationships change and develop through 
the progression of stories? 

Student objectives (outcomes): 
Students will be able to: 

• Identify the role(s) that a secondary character plays in a main character’s story and cite evidence to justify their 
conclusion 

Assessment Evidence 

Performance Task(s): 

• Students will lead discussions in their own 
individual book clubs concerning the secondary 
characters present in their own books 

• Students will place secondary characters on a 
“positive-negative impact” line to display the 
overall impact of the character on the main 
character 

Other Evidence: 

• The teacher will complete informal assessments by 
listening to students converse about the secondary 
characters in our mentor text, Because of Winn 
Dixie, during turn and talk moments and sharing 
their thoughts with the class.  

Learning Plan 

• Begin by reminding the students of the previous day’s discussion on secondary characters. Ask the students: 
“Who remembers what a main character is? Can someone share?” and “What about a secondary character?” 

• Write each term on the board, along with the definitions 

• Ask the students if there can be more than one main character, and give examples of stories where more 
than one main character is present (Opal and Winn Dixie are our main characters in the mentor text) 

• Ask the students if there can be more than one secondary character in a story. Relate it to their own lives- 
do they have more than one person that influences their decisions or how they live? 

• Read the teaching point for the lesson: “Today I want to teach you that readers pay close attention to how the 
secondary characters in a story help the main character along his or her journey. Readers ask themselves ‘Why is 
this guy in the story? How does he support the main character in his journey?’” 

• Read page 96 from Because of Winn Dixie, and follow up by asking what role Gloria Dump plays in Opal’s life: 
what is her purpose in this story? What does she do for Opal? 

• Identify Opal as a teacher in the story 

• Have students write down observations about Opal and her role in their character studies 
booklet 

• Ask the same questions for the following characters: 

• Miss Franny 

• Ask readers: “remember when Opal asked to be Franny to be her friend?” 
Sometimes the book will come out and say the relationship. Sometimes, you will 
have to infer, or make a conclusion based on what you know.  

• Amanda Wilkinson 



• Ask readers: “could Amanda’s purpose in the book be to show Opal that people 
can surprise you? She challenges Opal.” 

• Write on whiteboard: ‘Consider what roles secondary characters play,’ followed by bullet points stating ‘advisor,’ 
‘sidekick,’ and ‘friend.’ Go through those points with the students, and ask for a definition of each word.  

• Instruct students to confer with their book club groups to list all of the secondary characters in their individual 
stories, and choose one of those characters to study together. Once they have decided, they should discuss as a 
group why the character is in the main character’s journey, and what role they play.  

• Unveil the “following a character up and down the story mountain” portion of the Character Studies anchor chart, 
focusing on the portion about secondary characters.  

• Release book clubs to speak and read. 

• 15 minutes into book clubs speaking and reading, interrupt readers to make an additional point- secondary 
characters can fall in to more than one role. Remind readers to not force their secondary characters to conform 
to only one role, rather, consider all roles that a character may take place. Tell them to ask themselves “could this 
character be playing more than one role?” when reading. Allow students to continue to read.  

• 30 minutes in to book clubs speaking and reading, instruct the students to finish up the paragraph they are on 
and meet you at the front carpet again, sitting with their book club members.  

• Note that in some books, the main character’s relationship with the secondary has changed, and for some book 
clubs, the relationship has stayed the same.  

• Assign each book club to make a list out all of the secondary characters in their book in their reader’s notebook. 
On the following page, have them draw a horizontal line across both pages, writing “positive” on the left side, and 
“negative” on the right side.  

• Draw what the pages should look like on the whiteboard.  

• Have each group collectively place their secondary characters along the ‘positive-negative’ line based on their 
impact on the main character. Remind the students that they are able to change the placement of their 
secondary characters on this line as the continue to read, as well as adding new characters that show up in the 
progression of the story. Allow students 15 minutes to discuss secondary characters, their roles, and their 
placement on the line. Encourage students to discuss what details from the text lead to their conclusions.  

Resources and Materials: 

• Because of Winn Dixie by Kate DiCamillo 

• Students’ individual book club books 

• Lucy Calkins Units of Study: Character Studies (pgs. 78-86) 

• Sarah Rosenthal’s “Roles of Secondary Characters Session 9” worksheet (2019) pp. 14-15- included in each 
student’s Character Studies workbook 

• Whiteboard and marker (teacher only) 

• Anchor chart (from previous lessons) on character studies- readily displayed 

Required Accommodations/Modifications: 
There are no required accommodations for this group of students.  

Additional Modifications for Individual Students: 
Students are placed in leveled book clubs, those in higher levels having an increased in complexity with secondary 
characters and those in lower levels having decreased complexity and number of secondary characters. This 
leveling provides modifications during individual book club talks regarding secondary characters.  
 

Extending the Lesson 
If groups quickly get done with placing their secondary characters on the ‘positive-negative’ line, ask them to write 
predictions on how that secondary character will impact the story line later in the story, why they think so, and including 
evidence from the text.  

 







 

Lesson Topic: Lesson 3: Noticing Secondary Characters in Because of Winn Dixie  Grade level: 3 Length of lesson: 90 min 

Desired Results 

State Content Standard(s): 

• 3.RL.2.1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the 
basis for the answers. 

• 3.RL.2.3 Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions 
contribute to the plot. 

• 3.SL.2.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) on 
grade-appropriate topics and texts, building on others’ ideas and expressing personal ideas clearly. 

• 3.SL.3.1 Retell, paraphrase, and explain the main ideas and supporting details of a text read aloud or information 
presented in diverse media and formats, including visually, quantitatively (e.g., charts and graphs), and orally. 

• 3.SL.4.1 Using appropriate language, report on a topic or text, or provide a narrative that organizes ideas 
chronologically or around major points of information, with appropriate facts and relevant, descriptive details, 
speaking at an understandable pace, in a clear, concise manner. 

Central Focus: 
Students will practice the essential literacy skill of 
analysis by connecting the storylines of the main 
character and secondary characters, examining portions 
of the text that provide context clues about the 
characters’ relationships, and unpacking the interactions 
between the characters, and the results of their 
interactions on the story as a whole. 

Essential Question(s): 

• How do the secondary characters in Because of Winn 
Dixie impact the main character? 

 

Student objectives (outcomes): 
Students will be able to: 

• Make predictions about the future impact of a secondary character 

• Create visual representations of a secondary character, their impact, and their character traits 

Assessment Evidence 

Performance Task(s): 

• Together as book clubs, students will create their 
own interpretation of a secondary character 

• Students will present their inferences, thoughts, 
and representations of secondary characters to 
the class 

Other Evidence: 

• The teacher will complete informal assessments by 
listening to book clubs discuss their secondary 
character during collaboration time 

Learning Plan 

Learning Activities: 

• The class will gather at the front carpet for a discussion and teacher model of the upcoming activity.  

• The teacher will ask the students what they know so far about secondary characters. Then, the teacher will 
introduce the day’s activity by stating that each of your book clubs are going to have the chance to dive deep in to 
one secondary character from Because of Winn Dixie:  

• Each book club will be assigned a secondary character to dive deep with. Each book club has a piece of 
anchor chart paper and markers available for their use. The poster can show information any way they 
want- pictures, phrases, quotes from the book, speech bubbles, or whatever best communicates their 
thinking. Each book club will have 30 minutes to complete their poster, before the class comes back 
together and each club will present their poster about their secondary character.  

• Each poster must include: 

• How their secondary character has impacted Opal 

• Three character traits of the secondary character, with evidence 

• A visual representation of what the group thinks the character looks like 

• Predictions about the future impact of their character’s relationship with Opal 

• Important details or attributions of the character 

• Whether the character is a positive or negative influence 

• The teacher will model the activity together with the class with the secondary character Gloria Dump, asking the 



class to assist her with ideas on what to represent on her poster. Once the model has been completed, it will be 
hung as an example.  

• The teacher will write all of the requirements of the poster on the whiteboard for groups to see and refer back to 

• The groups will get 30 minutes to do their poster, adding as much information and detail as possible.  

• At the conclusion of the 30 minutes, students will present their poster and thoughts on their assigned secondary 
character with the class, and the posters will be hung around the room to later reference to while the class 
continues to read the book.  

Resources and Materials: 

• Because of Winn Dixie by Kate DiCamillo- one copy for each student 

• Anchor chart paper- one for each book club and one for the teacher 

• Markers, pens, colored pencils, crayons, and pencils at each table 

Required Accommodations/Modifications: 
There are no required accommodations for this group of students.  

Additional Modifications for Individual Students: 
Struggling readers and book clubs that include students who are struggling with secondary characters and 
character traits will be assigned a secondary character that requires less inference. The advanced readers in the 
class will be given secondary characters that require more inference and imagination.  
 

Extending the Lesson 
Groups who finish the poster early will be asked to add a visual representation to their anchor chart paper of what they 
visualize the character to look like based on the descriptions given by the author. They will also be asked to cite specific 
pages and paragraphs throughout the book that mark significant points for their secondary character, or points where 
their relationship with Opal either grows or changes.  

 

Adapted from Understanding by Design, Expanded 2nd Edition (2005) by Grant Wiggins and Jay McTighe, Association for Supervision and Curriculum 

Development. 

Exit slip: 

 


