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Month Unit Topic & 

Essential 

Question(s) 

Core 

Democratic 

Values 

State and NCSS 

Standards 

Social Studies 

Processes 

Sample Activities/Literature 

Aug. 

 

 

 

 

Unit: 

Community  

 

Essential 

Questions:  

 

Who are we, 

individually 

and together?  

 

What makes a 

community?  

 

Life 

 

Liberty 

 

Pursuit of 

Happiness 

 

Justice 

 

Common 

Good 

 

Equality 

 

Truth 

 

Diversity 

 

Popular 

Sovereignty  

 

6.2.7 Define and compare 

citizenship and the citizen’s 

role throughout history in 

Europe and the Americas.  

 

6.3.4  Describe and 

compare major cultural 

characteristics of regions in 

Europe and the Western 

Hemisphere.  

 

6.3.10  Explain the ways 

cultural diffusion, 

invention, and innovation 

change culture.  

 

6-8.LH.6.2: Use technology 

to produce and publish 

writing and present the 

relationships between 

information and ideas 

clearly and efficiently.  

 

6-8.LH.7.1: Conduct short 

research assignments and 

tasks to answer a question 

Explore non-fiction: 

autobiography 

Literacy Connection: 

Learn the components of 

a literature circle 

through whole group 

modeling 

 

Assess civic norms 

through global 

citizenship/literacy and 

the cultural universals 

curricular model  

 

Elevate indigenous and 

anti-racist/anti-colonial 

discourses and practices 

(school community 

structures & conflict 

resolution)  

 

 

 

Use primary sources and 

student-led inquiry to 

evaluate local, national, 

Each student creates 

autobiographical archive, shares 

with whole class + teacher shares 

Literature Circle Anchor Text: 

Brown Girl Dreaming (Jaqueline 

Woodson autobiography, 2014)  

 

 

Explore journey boxes of specific 

school communities throughout 

the United States [rural, suburban, 

city, indigenous, alternative, 

anarchist], then explore journey 

boxes of specific school 

communities throughout the world 

[1 indigenous North American, 1 

Korean, 1 Iraqi, 1 Sri Lankan, 1 

Ugandan, 1 Chilean] 

Read-Aloud: Off to School: 

Incredible & Unusual Schools 

Around the World (Susan Hughes, 

2011) 

 

Identify (through research – 

surveys, interviews, and first-hand 

knowledge) characteristics of 



(including a self- generated 

question), drawing on 

several sources and 

generating additional 

related, focused questions 

that allow for multiple 

avenues of exploration.  

 

NCSS:  

1 – Culture 

2 – Time, Continuity & 

Change 

3 – People, Places, & 

Environments 

4 – Individual 

Development and Identity  

5 – Individuals, Groups, 

and Institutions  

6 – Power, Authority, and 

Governance 

9 – Global Connections  

10 – Civic Ideals & 

Practices   

 

and transnational 

trends/contexts. 

 

 

Evaluate how specific 

citizen behaviors reflect 

ideals and practices that 

are in/consistent with 

core democratic values.   

 

 

Deliberate rules and 

responsibilities of 

citizens to the collective 

(common good) and 

vice versa.   

 

 

local school community.  

Compare results to 

national/international schools. 

 

Evaluate protocols & norms based 

on commitments to student 

agency, fairness, and justice.  

Read: The Universal Declaration 

of Human Rights / The 

Constitution of the United States 

 

Create classroom guidelines and 

best practices for all aspects of 

school community life 

(transitions, work, play, conflict 

resolution). Students present 

classroom guidelines + democratic 

process to 5th Grade team.  

 

Create classroom archive (this 

will stay in the classroom & be 

added to with each new unit of 

inquiry throughout the year)  

Sept. Unit: “Map it 

Out”: The 

various 

interpretations 

and uses of 

maps 

 

Essential 

questions: 

Life 

 

Truth 

 

Diversity 

 

3.3.1 Use labels and 

symbols to locate and 

identify physical and 

political features on maps 

and/or globes. 

 

3.3.5 Explain that regions 

are areas that have similar 

physical and cultural 

Investigate relationships 

among people, places, 

and environments in the 

school, community, 

state, region, and world 

through the uses of 

atlases, data bases, 

charts, graphs, maps, 

Introduction: Literacy 

connections: Great Maps: The 

World’s Masterpieces Explored 

and Explained by Jerry Brotton. 

Teacher read-aloud. Throughout 

the reading, the teacher and 

students will collectively identify 

familiar places on the maps, 

including, but not limited to: The 
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What 

information is 

able to be 

portrayed 

through the use 

of a map? 

 

How do our 

views on the 

world effect 

how we 

interpret it on a 

map? 

 

How does a 

physical 

representation 

of a country or 

continent on 

the map impact 

our perceived 

power of that 

country or 

continent? 

characteristics*. Identify 

Indiana and the local 

community as part of a 

specific region. 

 

3.W.3.1 Write persuasive 

compositions in a variety of 

forms that –  

• State the opinion in an 

introductory statement or 

section.  

• Support the opinion with 

reasons in an organized 

way  

• Connect opinion and 

reasons using words and 

phrases.  

• Provide a concluding 

statement or section 
 

3.SL.4.2 Create oral 

presentations that maintain 

a clear focus, using various 

media when appropriate to 

emphasize or enhance 

certain facts or details. 

 

3.ML.2.1 Distinguish 

among the purposes of 

various media messages, 

including for information, 

and geospatial 

technologies. 

 

Gather and interpret 

information from 

various interpretations 

of Earth, such as maps, 

globes, geospatial 

technologies, and other 

geographic tools to 

inform the study of 

people, places, and 

environments, both past 

and present.  

 

Use a variety of sources 

to learn about the past 

 

Use maps and databases 

to look for global 

patterns, trends, and 

connections 

 

United States, Indiana, their 

specific community, North 

America, Europe, China, Africa, 

and more.  

 

The Map of Good Memories / El 

mapa de los buenos momentos 

by Fran Nuño. Teacher read-

aloud. Students will compare and 

contrast the different types of 

maps that they saw between the 

two books. They will evaluate the 

purpose of the maps in the 

different books, how this changed 

what the illustrators drew, and 

what maps can be used for.  

 

 

Analyze different interpretations 

of maps: Webquest of 

https://www.davidrumsey.com/: 

and the Mercator projection,  

Robinson projection, Dymaxion 

map, Gall Peters, Goode’s 

Homolosine maps. Students will 

analyze how the different sizes of 

the countries and continents warp 

their thoughts about the countries: 

how powerful do you think that 

country is given this map? How 

many people do you think live 

https://www.davidrumsey.com/


entertainment, persuasion, 

interpretation of events, or 

transmission of culture. 
 

NCSS:  

2 – Time, Continuity & 

Change 

3 – People, Places, & 

Environments 

9 – Global Connections  

 

there given this map? What 

relation does size have to power? 

Students will choose one map 

projection, research the accuracies 

and inaccuracies of the map, and 

create a poster advocating the 

adoption of this map in all atlases 

and classrooms.  
 
 

 
http://worldmap.harvard.edu/africa
map/  
https://www.viewofchina.com/ancie
nt-chinese-maps/ 

Student groups choose one map 

from one of the websites and 

create a small presentation on it 

addressing the purpose of the 

map, what was kept, what was left 

out, and why, as well as if it 

separated by cultural region or 

physical region, how physical 

characteristics of the land were (or 

were not) incorporated.   

 

Students will be tasked with 

making their own map of 

somewhere or something 

important to them, including all 

important map features. 

 

http://worldmap.harvard.edu/africamap/
http://worldmap.harvard.edu/africamap/
https://www.viewofchina.com/ancient-chinese-maps/
https://www.viewofchina.com/ancient-chinese-maps/
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Oct. Unit: “This 

Land is Our 

Land”: 

Im/migration 

 

Essential 

Questions:  

 

Why do people 

relocate? 

 

How are the 

processes of 

immigration 

and migration 

unjust? 

 

How are our  

lives impacted 

by our origins? 

 

 

Life 

 

Liberty 

 

Pursuit of 

Happiness 

 

Justice 

 

Common 

Good 

 

Equality 

 

Truth 

 

Diversity 

 

Patriotism 

 

3.1.9 Define immigration 

and explain how 

immigration enriches 

community 

 

3.3.7 Compare the cultural 

characteristics of their 

community within 

communities in other parts 

of the world. 

 

3.SL.2.1 Engage 

effectively in a range of 

collaborative discussions 

(one-on-one, in groups, and 

teacher-led) on grade-

appropriate topics and 

texts, building on others’ 

ideas and expressing 

personal ideas clearly. 
 

NCSS:  

1 – Culture 

2 – Time, Continuity & 

Change 

4 – Individual 

Development and Identity  

5 – Individuals, Groups, 

and Institutions  

9 – Global Connections  

 

Describe the value of 

both cultural unity and 

diversity within and 

across groups 

 

Use a variety of sources 

to learn about the past 

 

Describe examples of 

cause-effect 

relationships 

 

Use sources to learn 

about the past in order to 

inform decisions about 

actions on issues of 

importance today 

 

Explore factors that 

contribute to personal 

identity, such as 

physical attributes, 

gender, race, and culture 

 

Show how groups and 

institutions work to meet 

individual needs, and 

promote or fail to 

promote the common 

good. 

 

In small groups, students will 

create a list of all the reasons they 

can think of that someone would 

move. They will then compare the 

reasons they thought of to the 

statistics on the U.S. immigration 

report and other reasons found on 

this site: 
https://www.globalcitizen.org/en/co
ntent/why-people-migrate-11-
surprising-reasons/ 

 

 

This Land Is Our Land: A History 

of American Immigration by 

Linda Barrett Teacher read aloud. 

After reading, students will 

respond to a set of prompts in a 

journal: What did you not expect 

about immigration that you 

learned about from this book? 

How would you feel if you 

immigrated to the United States 

and were then faced with all of 

these prejudices?  

 

Pancho Rabbit and the Coyote: A 

Migrant’s Tale by Duncan 

Tonatiuh. Teacher read aloud. 

Following the reading, the 

students will discuss in small 

https://www.globalcitizen.org/en/content/why-people-migrate-11-surprising-reasons/
https://www.globalcitizen.org/en/content/why-people-migrate-11-surprising-reasons/
https://www.globalcitizen.org/en/content/why-people-migrate-11-surprising-reasons/


Examine issues 

involving the richness of 

unity and diversity, as 

well as conflicts related 

to unity and diversity 

 

Ask and find answers to 

questions about the 

connections we have to 

other people and places 

around the globe 

 

 

groups the symbolism of the 

rabbit and the coyote in relation to 

current immigration and migration 

processes in the United States. 

Following will be a viewing of 

Which Way Home, a documentary 

on YouTube about the hardships 

and true struggles of immigration 

and acceptance in a new country  

from an immigrant’s point of 

view. Students will compare and 

contrast the children’s book with 

the movie, and discuss the 

difficulties of seeking asylum in 

the United States.  

 

Students, in small groups, will 

research and create an infographic 

on the pathway to citizenship in 

the United States. They will 

additionally research why the 

pathway to citizenship takes so 

long, and create a realistic 

timeline of how long it takes to 

become a legal citizen of the 

United States.  

 

Investigate family’s history and 

origins: create a family tree and 

respond to the following prompts 

in their journal: What impact does 

your family’s national origin have 

on how you live your life today? 
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What traditions did your family 

bring with them when they 

moved? How does the 

culmination of everyone’s family 

histories and traditions contribute 

to the entire culture of the United 

States? 

 

Each student will prepare a small 

interactive presentation on a 

tradition of a country their family 

originated from to give to the 

class. Following the presentations, 

a class discussion will be lead on 

the benefits of having interaction 

with so many different cultures in 

the United States and how we can 

appreciate them and immigrants 

more in our society.  

 

Nov. Unit: “Same, 

Same, but 

Different”: 

Diversity and 

Tolerance 

 

Essential 

Questions: 

 

In what ways 

are we 

Life 

 

Liberty 

 

Pursuit of 

Happiness 

 

Justice 

 

Common 

Good 

3.1.9 Define immigration 

and explain how 

immigration enriches 

community 

 

3.ML.1 Recognize the role 

of the media in informing, 

persuading, entertaining, or 

transmitting culture. 

 

Examine issues 

involving the richness of 

unity and diversity, as 

well as the conflicts 

related to unity and 

diversity. 

 

Examine issues 

involving the rights and 

responsibilities of 

Yo Soy Muslim by Mark 

Gonzales. Teacher read-aloud. 

Teacher will lead a class 

discussion over identities, the 

characters’ identities, what 

different identities people may 

have, and how their identities 

shape their lives.  Students will 

then inquire about the different 

emotions identities may elicit 

from those who have a specific 



different from 

each other? 

 

What strengths 

do differences 

pose to our 

society? 

 

 

 

Equality 

 

Truth 

 

Diversity 

 

Popular 

Sovereignty  

 

3.2.2 Identify and know the 

significance of fundamental 

democratic principles and 

ideals. 

 

3.RL.2.1 Ask and answer 

questions to demonstrate 

understanding of a text, 

referring explicitly to the 

text as the basis for the 

answers. 

 

3.W.3.3 Write narrative 

compositions in a variety of 

forms that – 

 • Establish an introduction 

(e.g., situation, narrator, 

characters).  

• Include specific 

descriptive details and clear 

event sequences.  

• Include dialogue.  

• Connect ideas and events 

using introduction and 

transition words.  

• Provide an ending. 

 

3.W.3.3 Write narrative 

compositions in a variety of 

forms that –  

• Establish an introduction  

individuals in relation to 

the broader society.  

 

Explore factors that 

contribute to personal 

identity, such as 

physical attributes, 

gender, race, and 

culture.  

 

Describe the value of 

both cultural unity and 

diversity within and 

across groups. 

 

Ask and find answers to 

questions about how 

individual identity forms 

and changes. 

 

Identify people, groups, 

and institutions that 

contribute to 

development. 

 

Show how groups and 

institutions work to meet 

individual needs, and 

promote or fail to 

promote the common 

good.    

 

identity and how people view 

others with a specific identity.  

 

Journey box exploration: Ableism, 

the struggle for accessibility and 

erasing the stigma.  

Include:  

• video: Zach Anner & The 

Quest for the Rainbow 

Bagel ( 
https://youtu.be/LhpUJRG

rZgc) 

• Not So Different by Shane 

Burcaw. Student small 

group read. 

 

Same, Same but Different by 

Jenny Sue Kostecki-Shaw. 

Teacher read aloud. Following 

reading, students will launch in to 

an individual investigation of 

lifestyles in a different part of the 

world, creating their own “same, 

same, but different” book, 

showing the similarities and 

diversities between their lives, 

languages, appearances, and 

locations of someone from the 

culture they chose and themselves. 

The books will then be presented 

in small groups.  

 

https://youtu.be/LhpUJRGrZgc
https://youtu.be/LhpUJRGrZgc
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• Include specific 

descriptive details and clear 

event sequences. 

 • Include dialogue.  

• Connect ideas and events 

using introduction and 

transition words.  

• Provide an ending. 
 

NCSS:  

1 – Culture 

4 – Individual 

Development and Identity  

5 – Individuals, Groups, 

and Institutions  

6 – Power, Authority, and 

Governance 

9 – Global Connections  

10 – Civic Ideals & 

Practices   

 

Identify examples of 

global connections in 

their community, state, 

or region. 

 

Describe examples in 

which language, art, 

music, belief systems, 

and other cultural 

elements can facilitate 

global understanding or 

cause misunderstanding. 

 

Analyze how specific 

policies or citizen 

behavior reflect ideals 

and practices consistent 

or inconsistent with 

democratic ideals.   

Students will do a small group 

research project and presentation 

on an immigrant that helped shape 

America: where did they 

immigrate from, their 

contributions to the world, and the 

impact their work has on our daily 

lives.  

 

Art analysis: 'We The People' 

poster series by Shepherd Fairey 

Following, students will create 

their own poster series to promote 

diversity and tolerance in their 

communities.  

 

Students will choose one factor 

that contributes to personal 

identity: physical attributes, 

gender, race, culture, or religion, 

and write a narrative from a 

person who is prejudiced by that 

label about the things they wish 

people knew about them. This 

exploration should conclude with 

an activism plan, outlining 

different things the student could 

do to assist in reducing the stigma 

surrounding the identity they 

chose.  

 



Dec. Unit: “Your 

Vote Counts”: 

Government 

Structure and 

Voter’s Rights 

 

 

Essential 

Questions: 

 

How have 

marginalized 

groups been 

further 

disadvantaged 

through voter 

restrictions? 

 

What is the 

importance of 

being involved 

in your 

government? 

 

How do voter 

restrictions and 

practices differ 

around the 

world? 

 

 

Life 

 

Liberty 

 

Justice 

 

Common 

Good 

 

Equality 

 

Truth 

 

Diversity 

 

Popular 

Sovereignty 

 

Patriotism  

 

3.2.3 Identify and explain 

the duties of and selection 

process for local and state 

government officials who 

make, implement and 

enforce laws. 

 

3.2.4 Explain that the 

United States has three 

levels of government 

(local, state and national) 

and that each level has 

special duties and 

responsibilities. 

 

3.2.2 Identify and know the 

significance of fundamental 

democratic principles and 

ideals. 

 

3.2.1 Discuss the reasons 

governments are needed 

and identify specific goods 

and services that 

governments provide. 

 

3.SL.2.1 Engage 

effectively in a range of 

collaborative discussions 

(one-on-one, in groups, and 

teacher-led) on grade-

appropriate topics and 

texts, building on others’ 

Compare and contrast 

differing stories or 

accounts of past events, 

people, places, or 

situations and offer 

possible reasons for the 

differences.  

 

Use sources to learn 

about the past in order to 

inform decisions about 

actions on issues of 

importance today. 

 

Ask and find answers to 

questions related to the 

past in school, 

community, state, and 

regional contexts.  

 

Identify people, groups, 

and institutions that 

contribute to 

development.  

 

Describe interactions 

between and among 

individuals, groups, and 

institutions. 

 

Provide examples of the 

role in institutions in 

When You Grow Up to Vote: 

How Our Government Works for 

You By: Eleanor Roosevelt, 

Michelle Markel. Teacher read 

aloud. During reading, students 

will create a flow chart of how 

their vote is reflected in the votes 

of our legislators, and ultimately, 

national decisions.  

Government structure simulation: 

Students draw role cards: 

president, state governor, mayor 

of a city, or citizen of a specific 

city. The students in positions will 

introduce ‘bills’ for rules in the 

classroom, which will go through 

the approval process. This 

regulated simulation allows 

students to evaluate the hierarchy 

of power in our government 

system, by seeing different laws 

different levels of the government 

have the power to enforce, which 

powers override the others, and 

the responsibilities of each level 

of level. An election will be held, 

followed by a second simulation, 

where students are able to vote 

classmates in to power of specific 

positions. This will allow the 

students to view the impact of 

their vote on elected officials, and 
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ideas and expressing 

personal ideas clearly. 

 

3.SL.4.1 Using appropriate 

language, report on a topic 

or text, or provide a 

narrative that organizes 

ideas chronologically or 

around major points of 

information, with 

appropriate facts and 

relevant, descriptive 

details, speaking at an 

understandable pace, in a 

clear, concise manner. 

 

NCSS:  

2 – Time, Continuity & 

Change 

4 – Individual 

Development and Identity  

5 – Individuals, Groups, 

and Institutions  

6 – Power, Authority, and 

Governance 

9 – Global Connections  

10 – Civic Ideals & 

Practices   

 

furthering both 

continuity and change.  

 

Examine issues 

involving the rights and 

responsibilities of 

individuals and groups 

in relation to the broader 

society.  

 

Ask and find answers to 

questions about power, 

authority, and 

governance in the 

school, community, and 

state.  

 

Analyze conditions and 

actions related to power, 

authority, and 

governance that 

contribute to conflict 

and cooperation among 

groups and nations, or 

detract from 

cooperation.  

 

Give examples of 

conflict and cooperation 

among individuals, 

groups, and nations in 

thus the laws introduced and 

passed. 

  

Investigation of voting in other 

countries: Journey boxes about 

voting and the restrictions placed 

on voting in Saudi Arabia, 

Zanzibar, United States, and 

Australia.  

 

Lillian’s Right to Vote: A 

Celebration of the Voting Rights 

Act of 1965 by Jonah Winter. 

Teacher read aloud.  

After reading, the class will 

investigate voter rights, what 

obstacles have been in place 

historically, and why those 

obstacles were in place. Then, 

students will be split in to groups 

to investigate and present on how 

one marginalized group is still 

effected by the regulations 

surrounding voting today in the 

United States.  

 

Have elected city official visit the 

classroom: class discussion: what 

do governments do for citizens 

besides making laws? How do 

governments help people? How 



different parts of the 

world.  

 

Identify and exercise the 

rights and 

responsibilities of 

citizens. 

 

Ask and find answers to 

questions about how to 

plan for action with 

others to improve life in 

the school, community, 

and beyond.  

can they harm people? What is the 

importance of getting involved in 

government and civic action? 

 

As a class, students will construct 

a PSA to be shown to the high 

school seniors in the district about 

the importance of registering to 

vote, being informed about the 

political happenings in your 

community, and taking action.  

Jan. Unit: “Money 

Talks”: 

Personal 

Economic 

Responsibility 

 

 

Essential 

Questions:  

 

What impact 

does our dollar 

have on public 

policies and 

decisions? 

 

How are 

consumers able 

Life 

 

Liberty 

Justice 

 

Common 

Good 

 

Equality 

 

Truth 

 

Diversity 

 

Popular 

Sovereignty  

 

3.4.1 Give examples from 

the local community that 

illustrate the scarcity of 

productive resources. 

Explain how this scarcity 

requires people to make 

choices and incur 

opportunity costs 

 

3.4.7 Illustrate how people 

compare benefits and costs 

when making choices and 

decisions as consumers and 

producers 

 
3.4.8 Gather data from a 

variety of resources about 

changes that have had an 

Ask and find answers to 

questions about 

individual, group, and 

institutional influences. 

 

Provide examples of the 

role of institutions in 

furthering both 

continuity and change. 

 

Ask and find answers to 

questions about power, 

authority, and 

governance in the 

school, community, and 

state.  

 

Analyze conditions and 

actions related to power, 

The History of Money: From 

Bartering to Banking by Martin 

Jenkins. Teacher read aloud. 

Following reading, class will 

participate in small group 

discussions about how money has 

been used as a tool over time, and 

how money often serves as 

motivation.   

 

Students will do a short webquest 

over the cost of running a 

presidential election campaign for 

the 2020 election.  

 

Preliminary simulation:  

Three students are used for a 

class-observed simulation. One 

person is asked to play a 
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to control the 

market? 

 

What is the 

political 

impact of 

being an 

informed 

consumer? 

economic impact on your 

community 

 

3.W.3.1 Write persuasive 

compositions in a variety of 

forms that –  

• State the opinion in an 

introductory statement or 

section.  

• Support the opinion with 

reasons in an organized 

way  

• Connect opinion and 

reasons using words and 

phrases.  

• Provide a concluding 

statement or section. 
 
 

NCSS:  

4 – Individual 

Development and Identity  

5 – Individuals, Groups, 

and Institutions  

6 – Power, Authority, and 

Governance 

10 – Civic Ideals & 

Practices   

 

authority, and 

governance that 

contribute to conflict 

and cooperation among 

groups and nations, or 

detract from 

cooperation.  

 

Identify and exercise the 

rights and 

responsibilities of 

citizens. 

 

Analyze how specific 

policies or citizen 

behaviors reflect ideals 

and practices consistent 

or inconsistent with 

democratic ideals.  

 

Examine the influence 

of citizens and officials 

on policy decisions.  

politician, while one student is 

given large piles of fake money 

and the remaining student is given 

one small pile. The teacher then 

asks the ‘politician’ “who would 

you try to please?” 

 

Investigation of Citizens United v. 

FEC through a journey box 

 

Secondary simulation:  

Ten different students are 

selected, yet again one being the 

politician. One of the additional 

students represents a company, 

worth billions. The remaining 

eight students represent a 

collective group of citizens, with 

their collective worth totaling 

much less. The politician will 

again be asked “who would you 

try to please?” 

Following both simulations, the 

teacher will lead a class discussion 

an investigation on the power 

companies have on politicians, 

and thus policies that are adopted 

in our country.  

 

Analysis: Four major companies 

and their stances and practices: 



• Apple (focus: Foxconn) 

• Patagonia (focus: 

environmental initiatives) 

• Chic Fil A (focus: anti-gay 

rights) 

• Coca-Cola (focus: 

Colombian factory 

worker’s rights) 

 

Students will choose one product 

they come in contact with daily, 

and research the political 

standings of the company that 

produces the product, as well as 

the competitor’s stances. 

Following the brand influence 

analysis, students will then choose 

which brand item they would 

choose if they chose solely off of 

the company’s stances, creating a 

pamphlet either warning 

consumers about a company or 

advocating for a company and 

their stances and practices.  

 

Analyze political cartoon: Voting 

With Money by John Jonik 

Class discussion: What is the 

importance of being an informed 

consumer? How can consumers 

influence political occurrences 

within their country? 
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Feb. Unit: “Money 

is Status”: 

Economic 

Justice & 

Worker Rights 

 

 

Essential 

Questions: 

 

How does the 

economy 

promote unjust 

labor 

practices? 

 

What impact 

does one’s 

income have 

on their 

privilege and 

lifestyle?  

 

What is the 

importance of 

having wealth 

distribution 

throughout 

society? 

 

Life 

 

Liberty 

 

Pursuit of 

Happiness 

 

Justice 

 

Common 

Good 

 

Equality 

 

Truth 

 

Diversity 

 

Popular 

Sovereignty  

 

3.4.8 Gather data from a 

variety of resources about 

changes that have had an 

economic impact on your 

community 

 

3.4.7 Illustrate how people 

compare benefits and costs 

when making choices and 

decisions as consumers and 

producers. 

 

3.RL.1 Read and 

comprehend a variety of 

literature within a range of 

complexity appropriate for 

grades 2-3. By the end of 

grade 3, students interact 

with texts proficiently and 

independently. 

 

3.W.3.2 Write informative 

compositions on a variety 

of topics that –  

• State the topic, develop a 

main idea for the 

introductory paragraph, and 

group related information 

together.  

• Develop the topic with 

facts and details. 

Describe examples of 

cause-effect 

relationships 

 

Identify examples of 

both continuity and 

change, as depicted in 

stories, photographs, 

and documents. 

 

Ask and find answers 

about individual, group, 

and institutional 

influences. 

 

See how groups and 

institutions work to meet 

individual needs, and 

promote or fail to 

promote the common 

good.  

 

Examine issues 

involving the rights and 

responsibilities of 

individuals and groups 

in relation to the broader 

society.  

 

Identify and examine 

issues and problems that 

Exploration of socioeconomic 

classes: simulation: Groups of 

students are given slips of paper 

containing different jobs and their 

salaries (simplified and scaled 

salaries based on average 

socioeconomic statuses of 

particular occupations, ranging 

from $5-$30). Each group is 

instructed to allocate funds to the 

categories of housing, clothing, 

education, transportation, 

recreation, etc. Which all have 

pre-set costs. Students with lower 

income jobs will see how they 

have to stretch money in 

comparison to those with higher 

incomes. Upon conclusion, the 

class will come together with a 

discussion of what had to be 

compromised, what hardships 

people of various socioeconomic 

statuses may encounter, who 

typically has to take the lower 

paying jobs (immigrants, 

minorities) and what it means to 

be privileged (who can afford to 

send their children to college? If 

you have a college degree, are you 

more likely to get a $5 job or a 



How can we 

advocate for 

fair labor 

practices? 

• Connect ideas within 

categories of information 

using words and phrases.  

• Use text features (e.g., 

pictures, graphics) when 

useful to aid 

comprehension.  

• Provide a concluding 

statement or section. 

 

NCSS:  

2 – Time, Continuity & 

Change 

5 – Individuals, Groups, 

and Institutions  

6 – Power, Authority, and 

Governance 

9 – Global Connections  

10 – Civic Ideals & 

Practices   

 

impact people in 

different parts of the 

world and move beyond 

local borders to affect 

other parts of the world.  

 

Analyze how specific 

policies or citizen 

behaviors reflect ideals 

and practices consistent 

or inconsistent with 

democratic ideals.  

$30 job? How does this cycle 

continue?).   

 

Students will then reference back 

to the simulation of politicians 

choosing to please the wealthy 

from the “Money Talks” unit and 

hold small group discussions 

analyzing how those with more 

‘leftover money’ may donate to 

political campaigns to influence 

decisions. 

 
 

Analysis of the middle class in 

Russia: 4% of Russians were 

classified as middle class in 2000.  

What does that mean for the rest 

of the population?  

Exploration of how the divide was 

created. How can we avoid this? 

Why is having a middle class 

important? 

 

Child labor journey box: 

Exploring the history of child 

labor, why it is/was needed, and 

the prevalence of past and present 

child labor in various countries 

(Italy, United States, Somalia, and 

Pakistan) 

Include:  
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• Child labor data points and 

graphs:  

https://ourworldindata.org/

child-labor 
• GoodWeave: organization 

working to decrease child 

labor in the handmade rug 

industry. How 

organizations are pushing 

for fair practices.  

 

Fire at the Triangle Factory by 

Holly Littlefield. Class book 

clubs. Students will respond to the 

book after reading, creating an 

infographic on why worker 

protection is important and why 

we should buy from companies 

with ethical processes.  

 

Labor Union Rights by Mary 

Cronk Farrell. Teacher read aloud. 

Following the read aloud, member 

of auto worker union or steel 

worker union will come speak to 

the class about the work unions 

do, why they are positive, and 

how it has helped that person.  

 

https://ourworldindata.org/child-labor
https://ourworldindata.org/child-labor


Mar.  Unit: “Green 

is the New 

Pink”: 

Environmental 

Justice 

 

 

Essential 

Questions: 

 

How does a 

consumerist 

lifestyle 

contribute to 

the pollution of 

our earth? 

 

In what ways 

does 

deforestation 

impact our 

people, 

animals, and 

environment? 

 

How can 

children 

advocate for 

change in 

climate-related 

policy? 

Life 

 

Liberty 

 

Justice 

 

Common 

Good 

 

Truth 

 

Popular 

Sovereignty 

3.3.9 Describe how climate 

and the physical 

characteristics of a region 

affect the vegetation and 

animal life living there. 

 

3.3.12 Use a variety of 

resources to demonstrate an 

understanding of regional 

environmental issues and 

examine the ways that 

people have tried to solve 

these problems. 

 

3.3.13 Identify and describe 

how human systems and 

physical systems have 

impacted the local 

environment. 

 

3.W.3.1 Write persuasive 

compositions in a variety of 

forms that –  

• State the opinion in an 

introductory statement or 

section.  

• Support the opinion with 

reasons in an organized 

way  

• Connect opinion and 

reasons using words and 

phrases.  

 Identify people, groups, 

and institutions that 

contribute to 

development. 

 

Identify  and describe 

examples of tensions 

between and among 

individuals, groups, and 

institutions.  

 

Ask and find answers to 

questions about 

individual, group, and 

institutional influences.  

 

Examine issues 

involving the rights and 

responsibilities of 

individuals and groups 

in relation to the broader 

society.  

 

Analyze conditions and 

actions related to power, 

authority, and 

governance that 

contribute to conflict 

and cooperation among 

groups and nations, or 

detract from 

cooperation.  

 

Unit introduction: When Rivers 

Burned: The Earth Day Story by: 

Linda Crotta Teacher read aloud.  

 

Water pollution experiment: 

adding small droplets of food 

coloring, plastic, and other liquids 

along a “river” (long rectangular 

Tupperware). 

Following the experiment, a class 

discussion will be lead in the form 

of think-pair-share: How does 

each small addition add up to 

make a difference in the quality of 

the water? How does littering add 

to this issue?  Do you think it is 

safe to drink this water? What do 

you think could happen to trees 

that are near this river? How can 

we make factories aware of what 

they are doing to our water 

sources? How can we individually 

help clean up our bodies of water? 

 

Amazon forest fires, what is the 

effect? Investigation from 

Amazonian’s perspective, 

farmers’ perspective, and 

consumer’s perspective. Compare 

and contrast motives, pros, and 

cons to the clearing of the 

Amazon.  
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• Provide a concluding 

statement or section. 

 

NCSS:  

4 – Individual 

Development and Identity  

5 – Individuals, Groups, 

and Institutions  

6 – Power, Authority, and 

Governance 

9 – Global Connections  

10 – Civic Ideals & 

Practices   

 

Give examples of 

conflict and cooperation 

among individuals, 

groups, and nations in 

different parts of the 

world.  

 

Identify and examine 

issues that impact 

people in different parts 

of the world and move 

beyond local borders to 

affect other parts of the 

world.  

 

Ask and find answers to 

questions about how to 

plan for action with 

others to improve life in 

the school, community, 

and beyond.  

 

Small group research and 

presentations to class over young 

climate activists: Greta Thunberg, 

Isra Hirsi, Autumn Peltier, Bruno 

Rodriguez, Mari Copeny, or 

Helena Gualinga 

 

Spring After Spring: How Rachel 

Carson Inspired the 

Environmental Movement 

by Stephanie Roth Sisson Teacher 

read aloud. Following the reading, 

students will engage in online 

tours of various national parks, as 

well as investigating the purpose 

and mission of national parks, and 

what work they are able to do to 

help preserve our land.  

 

Students will choose one piece of 

land in their city that was once a 

forest, and conduct a research 

project on the effects of the 

destruction of the natural 

resources that once resided there, 

including, but not limited to, the 

animals that once lived there, the 

oxygen the trees provided, and 

recreational space. Upon 

conclusion, students will write a 

letter to the mayor about the need 



to preserve natural land in our 

community. 

Apr. Unit: “We 

Shall 

Overcome”: 

Social Justice 

 

 

Essential 

Questions: 

 

How has 

society failed 

cultures, 

diversities, and 

identities 

through 

history? 

 

In what ways 

does society’s 

treatment of a 

person with a 

specific 

culture, 

diversity, or 

identity 

determine a 

person’s 

opportunities 

and treatment? 

 

Life 

 

Liberty 

 

Pursuit of 

Happiness 

 

Justice 

 

Common 

Good 

 

Equality 

 

Truth 

 

Diversity 

 

 

3.2.6 Explain the role 

citizens have in making 

decisions and rules within 

the community, state and 

nation such as participating 

in local and regional 

activities, voting in 

elections, running for 

office, and voicing 

opinions in a positive way 

 
3.W.5 Conduct short 

research on a topic.  

• Identify a specific topic or 

question of interest  

• Locate information in 

reference texts, electronic 

resources, or through 

interviews.  

• Recognize that some 

sources may be more 

reliable than others.  

• Record relevant 

information in their own 

words.  

• Present the information, 

choosing from a variety of 

formats. 

 

Show how groups and 

institutions work to meet 

individual needs, and 

promote or fail to 

promote the common 

good.  

 

Demonstrate how 

holding different values 

and beliefs can 

contribute or pose 

obstacles to 

understanding between 

people and groups. 

 

Use a variety of sources 

to learn about the past.  

 

Identify examples of 

continuity and change, 

as depicted in stories, 

photographs, and 

documents. 

 

Use historical methods 

of inquiry and literacy 

skills to research and 

present findings.  

 

 

Students will examine the 

following current events 

throughout the unit one at a time, 

with each current event set up in 

stations of progressing depth:  

 

Police brutality: 

• Momma Did You Hear the 

News? by Sania Whittiger 

Gragg. Teacher read aloud.  

• Analysis of Michael 

Brown’s court case 

• Black Lives Matter photo 

analysis:  

Photo One: [Police 

officers face off with 

protesters during protests 

in the early hours of Sept. 

21, 2016, in Charlotte, 

North Carolina, following 

the fatal shooting of Keith 

Lamont Scott]  

Photo two: [Police Sgt. 

Bret Barnum hugs 12-

year-old Devonte Hart 

during a demonstration 

calling for police reform in 

Portland, Oregon]  

Photo three:  

[Demonstrators stage a 
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How do 

current events 

interact with 

people’s 

interpretations 

of those with 

specific 

identities? 

 

3.SL.2.2 Explore ideas 

under discussion by 

drawing on readings and 

other information. 

 

NCSS:  

1 – Culture 

2 – Time, Continuity & 

Change 

4 – Individual 

Development and Identity  

5 – Individuals, Groups, 

and Institutions  

6 – Power, Authority, and 

Governance 

8—Science, Technology, 

and Society 

9 – Global Connections  

10 – Civic Ideals & 

Practices   

 

Identify people, groups, 

and institutions that 

contribute to 

development. 

 

Evaluate how they can 

express their own 

identity and work 

productively with 

others.  

 

Identify and describe 

examples of tensions 

between and among 

individuals, groups, and 

institutions. 

 

Describe interactions 

between and among 

individuals, groups, and 

institutions. 

 

Analyze conditions and 

actions related to power, 

authority, and 

governance that 

contribute to conflict 

and cooperation among 

groups and nations, or 

detract from 

cooperation.  

die-in at the Chicago 

Water Tower in Chicago 

during a march along the 

Magnificent Mile 

shopping district on 

Michigan Avenue to 

protest police abuse, Dec. 

13, 2014] 

• Students will investigate 

current sheriff elections 

and the stances of 

candidates on police 

brutality and actions they 

promise to take if elected 

 

Gay Rights  

• Pride: The story of Harvey 

Milk and the Rainbow 

Flag by Rob Sanders 

Teacher read aloud prior to 

stations.  

• Stations will analyze gay 

rights in the following 

countries: United States, 

New Zealand, Iran, and 

Nigeria.  

• Following stations, 

students will have table 

discussions over why there 

may be differences in 

rights, how geographical 



 

Examine issues 

involving the rights and 

responsibilities of 

individuals and groups 

in relation to the broader 

society.  

 

Use diverse types of 

media technology to 

research and share 

information.  

 

Identify and examine 

issues and problems that 

impact people in 

different parts of the 

world and move beyond 

local borders to affect 

other parts of the world.  

 

Analyze how specific 

policies or citizen 

behaviors reflect ideals 

and practices consistent 

or inconsistent with 

democratic ideals.  

location and religious 

beliefs of that area 

attribute to those rights. 

 

Si, Se Puede: 

• ¡Sí, Se Puede! / Yes, We 

Can! By Diana Cohn. 

Teacher read aloud before 

current event stations 

begin.  

• Analysis of the bracero 

program through 

informational video  
(https://youtu.be/HDEraOS

b3qw)And responding to 

the following discussions 

in a small group: 
-How did the bracero 

program take advantage of 

those who needed work? 

-How did the program 

harm the individuals that 

participated?  

-What protections should 

have been offered? 

• Worker’s rights today: 

analysis of the 

“#fightfor15” through 

various interviews, 

research from both sides, 

and analysis of the impact 

of such a pay increase.  
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Students will choose one of the 

movements discussed in the 

stations and research further. They 

will then create an informational 

pamphlet on the event and 

important people from the 

movements.  

 

May.  Unit: “Power 

to the People”: 

Civic Action:  

 

 

Essential 

Questions: 

 

How does civic 

action impact 

our society and 

policymakers’ 

decisions? 

 

What is the 

power of a 

collective 

group of 

citizens 

focused on one 

goal? 

 

Life 

 

Liberty 

 

Pursuit of 

Happiness 

 

Justice 

 

Common 

Good 

 

Equality 

 

Truth 

 

Diversity 

 

Popular 

Sovereignty 

3.2.6 Explain the role 

citizens have in making 

decisions and rules within 

the community, state and 

nation such as participating 

in local and regional 

activities, voting in 

elections, running for 

office, and voicing 

opinions in a positive way 

 

3.2.7 Use information from 

a variety of resources to 

demonstrate an 

understanding of local, 

state and regional leaders 

and civic issues. 

 

3.W.3.1 Write persuasive 

compositions in a variety of 

forms that: 

Locate, access, organize, 

and apply information 

from multiple sources 

reflecting multiple 

points of view. 

 

Evaluate positions on an 

issue based on the 

evidence and arguments 

provided, and describe 

the pros, cons, and 

consequences of holding 

a specific position. 

 

Examine issues 

involving the richness of 

unity and diversity, as 

well as conflicts related 

to unity and diversity. 

 

Identify and describe 

examples of tensions 

between and among 

Topic introduction: Literacy 

connection: What Can a Citizen 

Do? By Dave Eggars. After 

reading, we will dive in to the 

quote from the book, its’ meaning, 

and interpretations in relation to 

civic action: “We’re part of a 

society, one full of joy and pain. A 

land of latticed people, none of us 

the same. And if we help just one, 

help one lonely soul, we open 

doors, we bring in light. We bind 

us all, make us whole.”  

 

Literacy connection: Of Thee I 

Sing: A Letter to My Daughters 

by Barack Obama. Teacher read 

one story of a groundbreaking 

American each day of the unit. 

After reading, students will 

analyze the figures’ stances, 

actions, and impact.  

 



To what degree 

can civic 

action impact 

our 

communities? 

 

In what ways 

are we able to 

advocate for 

our stances and 

beliefs? 

• State the opinion in an     

introductory statement or 

section.  

• Support the opinion with 

reasons in an organized 

way  

• Connect opinion and 

reasons using words and 

phrases. 

 • Provide a concluding 

statement or section. 

 

3.W.5 Conduct short 

research on a topic.  

• Identify a specific topic or 

question of interest  

• Locate information in 

reference texts, electronic 

resources, or through 

interviews.  

• Recognize that some 

sources may be more 

reliable than others.  

• Record relevant 

information in their own 

words. 

• Present the information, 

choosing from a variety of 

formats 

 

3.SL.2.2 Explore ideas 

under discussion by 

individuals, groups, and 

institutions.  

 

Compare and contrast 

differing stories or 

accounts of past events, 

people, places, or 

situations, and offer 

possible reasons for the 

differences 

 

Describe the value of 

both cultural unity and 

diversity within and 

across groups.  

 

Describe examples of 

cause-effect 

relationships. 

 

Evaluate how they can 

express their own 

identity and work 

productively with 

others.  

 

Give examples of 

conflict and cooperation 

among individuals, 

groups, and nations in 

different parts of the 

world.  

 

Investigation of journey boxes: 

Birmingham Children’s March, 

Landless People’s Movement, 

Nelson Mandela (Apartheid), 

Indigenous Water Rights 

Movement 

 

Compare and contrast the results 

on online movements and in-

person movements (marches, 

protests, etc.) focus:  The People’s 

Climate March. Analyze the 

responses from politicians (in 

form of: tweets, interviews, and 

public addresses)  

 

Literacy connection: small group 

reading books: If You’re Going to 

a March by Martha Freeman, 

followed by the groups creating 

their own guide for what to do, 

what not to do, and what to expect 

when going to a march.  

 

Students will then plan their own 

climate march: they will choose 

their side, the platform (online or 

in-person) and either create a 

website and hashtag (online), or a 

speech and logistical plan (in-

person) for their movement.  
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Rationale (500 words): 

 Throughout my scope and sequence, my four commitments were to integrate project based learning, multicultural and global 

education, literacy, and student agency in to my social studies curriculum. Throughout the semester, I was able to observe the 

difference interacting with the material through hands-on inquiry and research made in students’ comprehension. I want my students 

to not only understand the material, but be able to apply it in real life and see how the knowledge they are gaining in my classroom 

will assist them later on. Therefore, throughout my scope and sequence, I have integrated various ways of interacting with the 

material, such as: journey boxes, research projects, creating pamphlets, photo and art analyses, current events, online tours, webquests, 

drawing on readings and 

other information. 

 

3.SL.2.5 Explain personal 

ideas and understanding in 

reference to the discussion. 

 

NCSS:  

1 – Culture 

2 – Time, Continuity & 

Change 

4 – Individual 

Development and Identity  

5 – Individuals, Groups, 

and Institutions  

6 – Power, Authority, and 

Governance 

9 – Global Connections  

10 – Civic Ideals & 

Practices   

 

Identify and exercise the  

rights and 

responsibilities of 

citizens.  

 

Develop a position on a 

school or local issue, 

and defend it with 

evidence.  

Students will choose one past or 

present issue to research and 

create a stance on. The students 

will present both sides of the 

argument, as well as important 

people from both sides. They will 

present both sides to the class, and 

also create a poster to take to a 

march or rally that indicates their 

stance, followed by a 

rationalization of their stance.  



and more in hopes of my students gaining a deeper understanding of the information and how it is applied outside of the classroom. 

Additionally, in hopes of promoting student understanding and encouraging my students to take informed action, I have also included 

student agency (inquiry and action) as one of my commitments. It was imperative to me that my students learn that there is reasoning 

behind every action taken, and each of those actions have consequences. Therefore, there is a great amount of inquiry through the 

course of my units, asking students to think about motives, political and economic decisions, and more. By encouraging my inform 

themselves and analyze others’ actions, I am motivating them to take action in their communities and providing them ways to do so in 

my classroom. Some of those ways include creating a PSA, making posters for a march, creating their own activism website or 

speech, analysis of candidates for positions, and much more. By showing my students how to inquire about processes in early ages, as 

well as how to become an informed and active citizen, I hope to achieve my goal of creating well-educated and active citizens in my 

classroom. Through this semester, I have also learned the value of integrating communities and cultures from across the world in to 

curriculum, as it allows students to understand the entire human experience, as well seeing that there is no singular correct way to live 

a life. Through integrating looking at shared issues such as voting, worker rights, activism, social and economic justice, and 

immigration from the viewpoints of those from different cultures and nationalities, I hope to bring my students to understand and 

celebrate diversity in their everyday lives, and understand that there are multiple points of view of history. Lastly, the integration of 

literacy in my scope and sequence was of the upmost importance. By using children’s literature, not only was I able to provide 

narratives of marginalized groups and incorporate multiple voices, I was able to take historically complicated topics and place them on 

the level of cognitive demand needed for my students. Bringing in stories of other children throughout history made events more 

accessible, and brought a feeling of empathy throughout my units, leading to a global understanding. Through my four commitments, I 

truly believe that I have succeeded in providing a meaningful, active, values-based, and challenging curriculum that will encourage 

informed action and advocacy throughout the rest of their lives.  

 


